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THE PROBLEX AND DEFIMITIOIQS OF TERMS USED 
In recent  years, a concern an t h e  pa r t  of milsic 
educators has been expressed because of the  l imi ted  i n t e r e s t  
young people have f o r  f i ne  music and f o r  playing t h e  orches- 
t r a l  instruments. Thus educators have been looking t o  the  
programs o f  o ther  countr ies  and t h e  successes which o thers  
have met. One program which i s  worthy of study i s  t he  Talent  
Education program of M r .  Shinichi Suzuki of Matsumota, Japan. 
I. THE PROBLJBI 
Statement af t he  problem. I t  was t he  purpose of 
t h i s  study (1) t o  ascer ta in  the  bas ic  theor ies  and phila- 
saphies of Suzuki~s Talent Education; (2) t o  study with 
what success h i s  method has been attempted i n  a few ins tances  
i n  t h e  United S t a t e s  as  well as Japan ;  (3) t o  conclude what 
p o s s i b i l i t i e s  t h e  applicat ion of Suzukifs  theor ies  might 
have i n  r e l ~ t i o n  t o  music and music education i n  t h e  
United Sta tes ;  and (4) t o  include any implication i n  re- 
l a t i o n  t o  educational concepts i n  general which the Suzuki 
method may have. 
S i ~ n i f i c a n c e  of the  study. A number of  persons i n  
t h l s  country have recent ly  become in te res ted  In t he  Buzuki 
method of teaching youngsters t o  play the violin.  These 
persons a re  par t icu lar ly  interested i n  the success of this 
method i n  Japan and i t s  possible adaptation t o  music edu- 
cat ion i n  the  United States. Even though the outlook con- 
cerning the  American s t r i n g  instrument inst ruct ion program 
has become more optomistic i n  the past  decade than a t  any 
time s ince s t r i n g  c l a s s  teaching was s ta r ted  i n  Boston some 
f i f ty - f ive  years ago, concern has been expressed over the  
f a c t  t h a t  very few children a t  e i ther  the  elementary o r  
secondary grade l e v e l  a re  capable of playing a s t r i n g  
1 instrument well. I n  re la t ion t o  this concern, the  prom- 
inent  s t r i n g  music educator, John Kendall, stated: 
We are rea l iz ing  as never before, that s t r ings ,  and 
s t r i n g  playing a r e  a t  the  hear t  of the nation's  musical 
development, and must be a basic concern of a l l  y s i c i a n s  
and music edncators t o  insure continued progress. 
Further, people i n  general a re  not aware of the  beauty and 
sa t i s fac t ion  t o  be found in  the knowledge and appreciatfon 
of f i n e  music. 
To a degree, Suzuki has reportedly developed a 
method of teaching which posit ively meets these areas of 
concern. Thus an appraisal  of  the philosophies and teachings 
' JO~D D. Kendall, "Strings i n  the USA - A Look a t  
the  Last  Ten Years," bmertcan S t r i n g  Teacher, XI1 (~anuary-  
February, 1962) , 1. 
of Suzdki which have suppasedly contributed t o  a high degree 
af snccess i n  the music program of Japan may prove very worth- 
nhfle as it Possibly be related to enhaacing 2nd strength- 
ening the anrsic edrtcatioa program in the United States.  
In an age which pats z strong emphasis upon an in- 
d i e d u a l '  s personal self development and competence, a 
s t a t m e n t  by the Pmerican philasapher, W i l l i a m  James, which 
was qnoted at the 1955 National Concert of Suzuki musicians 
in Japan, seems very pertinent. 
Campared with what we aught to be r e  are only half 
amke, Re are making use of only a mall. p a r t  of our 
physical and mental resources. Stat tng the thing 
broadly the  human individual thus l ives  f z r  within his 
lfmits, R e  possesses po e r  of verious sorts which he 
habitually f z i l s  t o  use. F 
In  t N s  l igh t ,  Suzuki's statements on the  education 
of children appear t o  be very significant.  For instance, 
he stated: 
I wlsh t o  encourage you a l l  t o  explore and develop 
the  means by which a l l  children can be educated t o  
make f u l l  use of t he i r  a b i l i t i e s .  . 
l i e f  tha t  a t tent ion should be given 
education from the  day of his  b i r th .  
Each individual can certainly achleve the  euu ivden t  
l ~ l i f f o r d  A. Cook, "Japanese St r ing  Festival," 
Educators Journal, IVL (~ovember, 1959), 42. 
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of h i s  language proficiency, i n  other f ie lds .  Ke must 
inves t iga te  methods through which a l l  children can 
develop t h e i r  various talents.  In a r ay  this may be 
more importa.nt than the  investigation of atomic power, 
Thus, a consideration of the Suzuki method of 
teaching may be important i n  a study of the  development 
of human ta len ts .  
Backaround jnformation, Some t h i r t y  years ago, 
Shinichi Suzuki realized what t o  him wa's an amazing personal 
discovery. This was the  f a c t  t h a t  young children through- 
out t h e  world a r e  so educated t h a t  they learn t o  speak t h e i r  
nat ive languages f luent ly ,  developing high l i n g u i s t i c  
ab i l i t i e s .*  Be then wondered a t  the  p o s s i b i l i t i e s  of 
children gaining other a b i l i t i e s  through t h i s  same method 
of l i n g u i s t i c  learning. Having studied t o  be a concert 
v i o l i n i s t  a t  Berl in 's  Higher I n s t i t u t e  of Music, and 
having been employed on the  s t a f f  of the  Imperial Music 
School i n  Tokyo, Suzuki was naturally in te res ted  i n  t h e  
a p p l i c ~ t i o n  of h i s  discovery t o  music. 3 
Recovering from a serious i l l n e s s  short ly  a f t e r  
l ~ o h n  D. Kendall "A Report on Japan! s Phenomenal 
Young Via l in i s t s ,  u i . ,  and Viol inis ts ,  XX (November- 
December, 19 59) , 242. 
2 ~ u m k i ,  a. L c t., P* 2. 
3 n ~ l a y l n p  By Ear," Time,  L x x I V  ( ~ u w s t  24, 1959), 36. 
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World War 11, Suzuki observed the deprived, unhappy children 
i n  h i s  country and decided t o  t r y  t o  provide those t ha t  could 
be reached with some creative ac t iv i ty  t ha t  would help give 
new meaning t o  t he i r  1ives. l  Thus he founded the  Matsumoto 
School of Music i n  h i s  wartime home of Matsumoto, one- 
hundred-ten miles northwest of Tokyo. Because there  were no 
v io l ins  available, Suzuki began teaching youngsters t o  play 
music by taking the one available viol in  from home t o  home. 
Shortly thereaf ter ,  since many parents and teachers became 
in teres ted  In t h i s  teaching procedure, Suzuki developed 
and published h i s  first teachings manuals, small s i z e  v io l ins  
were made available, and the  Talent Education program had 
11, DEFINITIONS OF TElUG 
education. Throughout this report,  the term 
WTalent Education" sha l l  r e fe r  t o  a process of education 
conceived by Shinichi Suzuki which applies the method of 
learning one's native language t o  educational ac t iv i ty .  2 
It  Is a process involving many aspects of one's l i f e  aad 
l ~ ~ h n  D. Kendall, "Talent Education - T h e  Violin 
Teaching Methods of Mr. Shinichi Sumki," (~dwardsvi l le ,  
I l l ino i s :  Southern I l l i n o i s  University, 1964.), p. 4. 
(Mimeographed. ) 
f heodore Strongin, "Japanese Tutors Young Violin- 
ists," The New York -, February 28, 1964, P. 31. 
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several key fac tors  which must be understood a s  a whole. 
The primary Durpose i s  t o  present a l l  children with the  
opportunity t o  develop the potent ia l  which they i l l u s t r a t e  
i n  t h e i r  a b i l i t y  t o  learn t h e i r  mother tongue. 1 
Mother tonme. The term mother tongue was inter-  
preted a s  meaning the  native language which a chi ld  natur- 
a l l y  l ea rns  from b i r t h  through the process of hear ing  and 
repeating. 
Rote learning. The coneept of ro te  learning was 
interpreted as meaning t h a t  learning which one does by 
hearing and seeing, memorizing, and then doing. I t  involves 
repetition and imitation, but en ta i l s  a high degree of 
unders tandln~ as  well. 
111. ME3Y3ODOLOGY OF RESEARCFI AND ORGANIZATIOY OF THE 
R W I N D E R  O F  TRE REPORT. 
procedur?. The informztion f o r  thls paper w a s  
obtained from several sources. F i r s t ,  it was gathered 
through the   consult^-tion and analyzation of l i b r a r y  vol- 
umes, oeriodical  resources, and reports  writ ten by educa- 
tars, noted scholars, and theor i s t s  in  the f i e l d  of music 
'~enda11, n T ~ l e n t  Education - The Violin Teaching 
Methods of M r .  Shlnichi Suzuki," 4. 
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education. Likewise, some information was gathered from 
a te lev is ion  presentation of Suzuki with some of h i s  students 
from Japan. Also, certain ideas and concepts were confirmed 
from the  viewing of a film on M r .  Suzukit s Talent Education 
program en t i t l ed  tfHappy Children of Japan,n which was made 
i n  Japan i n  1961. Further, the  writer  obtained information 
through correspondence and a v i s i t  with the primary pro- 
ponent of the  Suzuki method i n  the United States,  M r .  John D. 
Kendall of Southern I l l i n o i s  University. On two occasions 
the wr i te r  witnessed demonstrations with several young ch3ld- 
ren of the  Suzuki method of violin teaching. The f i rs t  was 
by Doris Preucil  a t  the S ta te  University of Iowa, and the 
other w a s  presented by M r .  Kendall himself. Finally,  some 
information f a r  t h i s  project was obtained through interviews 
and discussions with D r .  Francis J. Pyle, musicologist and 
music educator a t  Drake University, Des Moiaes, Iowa. 
The organization. The second chapter of t h i s  report  
-
contains the Information which was gathered as  a r e s u l t  of  
the  research. This material includes the theories of the 
Talent  Education movement as  well a s  data concerning i t s  
employment in  both Japan and the United States.  The th i rd  
chapter then presents the  wri ter ' s  personal evaluations and 
conclusions regarding the  present programs in  Talent Educa- 
t ion ,  the  jus t i f i ca t ion  of the method i n  re la t ion  to  
8 
educational theory, and the future prospects as  t o  the 
success o r  failure of Talent Education i n  the United States.  
CHAPTER 11 
REPORT OF THE STDM 
I n  conducting the research f o r  this  report,  the  
wr i te r  found tha t  Suzuki has a well defined philosophy 
which supports h i s  Talent Education program. I t  was ob- 
vious t h a t  the  basic ideas contributing t o  this philos- 
ophy a r e  not  necessarily new or  unique, but tha t  they a re  
so combined t h a t  they provide a new, c rea t ive  approach 
to t h e  education of young people. 1 
I. THEORIES AlPD PHILOSOPHIES OF S H I N I C H I  SUZUKI 
General education, ID a number of his  writ ings and 
speeches, Suzuki presented many of his be l i e f s  which a r e  
basic t o  h i s  educational philosophy in  general. F i r s t  of 
e l l ,  he s t a t ed  t h a t  nevery child can be educated.n2 Second- 
ly ,  he proposed t h a t  i f  nothing i s  done t o  educate a child,  
the  chi ld  rill learn nothing.3 Further, he presented his 
bel ie f  t h a t  nthe human being i s  a product of h i s  environment." 4 
k e n d a l l  "Talent Education - The Violin Teaching 
Methods of M r .  6hinichi Suzuki," 8. 
2 ~ u z u k i ,  Every Child Can Educated, p. 1. 
3~hinichl Suzuki, "Outline of Talent Education Method," 
Violins and Vlol ln is t s ,  XKI (March-April, 1960), 61. 
k e n d a l l  WTelent Education - The Violln Teaching 
Methods of M r .  Bhinichi Suzuki, 5 .  
Thus, a l l  children a re  born with grea t  p o t e n t i a l i t i e s  and 
with the  capab i l i t i e s  fo r  very high achievement.' This 
p o t e n t i a l i t y  was defined by Suzuki as "brain capacity," 
or  t h e  a b i l i t y  one has t o  catch things outside of himself, 
take them in, and then release the resu l tan t  s o r t  of 
energy i n  the form of actions.* The success which one 
f inds  depends somewhat upon the speed a t  which he can go 
through t h i s  process, but mainly upon h i s  environmental 
guidance, education, and adjustment. Thus, Suzuki s t a t ed  
t h a t  ". , . a t ten t ion  should be given t o  a chi ld 's  education 
from the  day of h i s  blrth.w3 J u s t  a s  young children a l l  
over t h e  world learn  t o  speak t h e i r  nat ive languages very 
f luen t ly  while s t i l l  very young, acquiring a vocabulzry of 
over 3,000 words by the age of six, so these children can 
develop other  t a l e n t s  beside t h e i r  l i n g u i s t i c  t a l e n t  i f  they 
a r e  exposed to  the  correct  methods fo r  developing these 
a b i l i t i e s .  "Any chi ld  w i l l  learn any language according to 
the conditions i n  which the child i s  reared.m4 Thus Suzuki 
l ~ o h n  Kendall, "A Report on Japanfs  Phenomenal 
Young Viol inis ts ,"  242. 
'shinichi Suzuki, "Outline of Talent Education 
Method," 61, 
3 ~ h i n i c h i  Suzuki, "Every Chlld Can be Educated," 1. 
k h i n i c h i  Suzuki, "Outline of Talent Education 
Method,'! 59. 
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proposed simnly t ha t ,  "a ch i ld ' s  a b i l i t i e s  develop by being 
developedewl I n  h i s  booklet, Children Talent, Suzuki 
m o t e  t h a t  i n  t h i s  l i g h t ,  the  common sense notion t h a t  t h e  
t a l e n t s  of human beings a r e  inborn i s  e n t i r e l y  demolished 
s ince  it proves t h a t  no persons a r e  born with specia l  
aptitudes.* Further,  Suzuki s ta ted ,  "It i s  my be l i e f  t h a t  
inna te  s u p e r i o r i t y  o r  i n f e r i o r i t y  i s  bas ica l ly  nothing bu t  
a r e l a t i v e l y  superior  o r  i n f e r i o r  a b i l i t y  t o  ad jus t  t o  
environmental condi tions.n3 
Other more inc iden ta l  ' i deas  o r  theor ies  rea l i zed  by 
th.e w r i t e r  were t he  following. Suzuki s t a t ed  t h a t  the  ear- 
l i e r  a c h i l d ' s  education i s  begun, the  b e t t e r  it i se4  Also, 
he explained t h a t  t he  n.  . . repe t i t ion  of experiences i s  
imoartent f o r  l ea rn ingmn5 I f  a chi ld  repeats  a thing many 
times, i t  becomes a p a r t  of himself a s  h i s  own t a len t .  
' ~ h i n i c h i  Sumki, "Every Chi ld  Can Be Educated," 2. 
2 ~ l b e r t  A. Wassell, "A V i s i t  F i t h  Shinichi  Suzuki 
i n  Japan," American S t r i n g  Teacher, XIV ( ~ u m e r ,  l?64), 9. 
3 ~ u z u k i ,  "Cvery Child Can Be Educeted," 4. 
4 ~ u n l k i ,  "Outline of Talent Education Method," 60. 
5 ~ l i f f o r d  A. Cook, "Jn enese S t r i ng  Fest ival ,"  
Music Educators Journal, IVL f November-December, 1959) 4,  
and John D. Kendall. "Talent Education - The Violin Teaching 
Methods of M r .  ~ h i n i c h i  Suzuki," 5. 
1 2  
Further, the  adult  human environment including the parents 
and the  teachers must be of a high leve l  and continue t o  
grow as  the child grows. Another basic theory i s  t h a t  
competition i s  not the best  means of motivating the child, 
blt ra the r  an atmosphere of cooperation, of working ta-  
gether, and of helping others t o  f ind personal endoyment 
i s  t he  bes t  motivationO1 Likewise, children must never be 
forced i n  the  development of the i r  ta len ts ,  but ra ther  
persuaded t o  pract ice  and study. 2 
One s ignif icant  aspect of the Suzuki philosophy 
and method i s  t h a t  the parent, who actual ly  i s  the chi ldr  s 
i n t e l l e c t u a l  environment, is  of prime importance and must 
work f o r  the  ch i ld ' s  d e ~ e l o ~ m e n t . ~  For instance, he must 
first of a l l  be interested i n  the education of his child, 
then attend each lesson and class  with child, study the  
manuals, learn the same material, and then pat ient ly  guide  
the  chi ld  i n  h i s  home study and practice.4 Also, the  
'~ohn Kendall, "Violin Teaching fo r  Three Year Olds," 
a ~ns t rumentaUs t ,  XIV (March 1960), 66: 2nd John Kendall, 
flTalnnt Edocntion - The Violin 'feaching Methods of M r .  
Shinichi S u z ~ ~ k i , ~  7. 
'kendall, "Violin Teaching for  Three Year Olds," 65. 
k e n d a l l ,  "Talent Education - The Violin Teaching 
Methods of M r .  Shinichi Suzuki," 8. 
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parent i s  responsible for  discipl ine wMch i s  based not 
on t h e  child1 s fear  of punishment, but on personal love, 
a t ten t ion ,  and time given t o  the ch i ld t s  learning exper- 
iences.' Finally, Suzuki stated t h a t  h i s  philosophy i s  
based upon emphasis of the "heart," n. , , on making a 
b e t t e r  world through be t te r  people, on internat ional  good- 
w i l l ,  on 'The Happiness of A l l  children.'"* 
Music and music education. I n  the booklet, REvery 
Child Can Be Educated," Suzuki pointed out h i s  bel ief  t h a t  
the  most important element in musical education, whether 
i n  pr iva te  lessons o r  school instruction,  i s  aimed a t  the  
development of the  ear fo r  music, This naturally can be 
done only through l i s ten ing  t o  music by means of records, 
tripe recordings, o r  l i v e  performances. Just a s  l i n g u i s t i c  
sense and an ear f o r  a language develop gradually over a 
period of time, so musicd sense ~ . n d  a musical ear develop 
gradually. For example, SuzUki suggested playing one piece 
of great  music fo r  a newborn child everyday fo r  a period 
of about s i x  months. After t h i s  time, it w i l l  be noticeable 
 endal all, nTalsnt Educ~tion - The Violin Teaching 
Methods of M r .  Shinichi Suzuki," 9 .  
' ~ l i f f o r d  A. Cook, "Genius By the Gross," gber l in  
Alumni Ma~azine, (May, 1964), 4. (Reprint) 
3~uzuk i ,  Every Child Can Be Educate& 5 .  
t h a t  t h e  ch i ld  not only recognizes the  piece, but w i l l  have 
it memorized. Thus, if a child i s  brought up l i s t e n i n g  t o  
good music t h a t  i s  performed well, he w i l l  ce r ta in ly  develop 
an exce l len t  ear  for  music. 1 
A second pr inciple  of music education expressed by 
Suzuki was t h a t  of thorough mastery. When t h e  chi ld  reaches 
t h e  place where he i s  ready t o  play his first piece, he 
l ea rns  it well and thoroughly. Then, instead of dropping 
t h i s  piece t o  go on t o  t h e  next, the  second piece i s  added 
and both a r e  studied. A s  soon a s  the  chi ld  can play t h e  
second piece well, the t h i r d  i s  added and a l l  three  a r e  
studied. With t h e  addition of the  four th  piece of music, 
study of t he  f i rs t  i s  reduced somewhat, and emphasis i s  
placed upon t h e  second, th i rd ,  and fourth. About this 
method, M r .  Suzuki made the followtng statements: 
By this means, while new pieces a r e  added, emphasis 
i s  l a i d  on increasing the  a b i l i t y  t o  play the  pieces 
already learned thus Increasing l i t t l e  by l i t t l e  t h e  
performing s k i d .  
As t he  a b i l i t i e s  a re  developed gradually i n  t h i s  
way, t h e  s k i l l s  accumulated w i l l  add up t o  an ever 
increasing s to re  of basic a b i l i t y  making possible 
fu r the r  great  advances i n  abi l i ty .2  
Speaking of t he  young viol in  students who begin 
b i d .  P. 3. 
2 Ib id . ,  P. 7 .  
15 
studying a s  young as  three years of age, Suzuki t o l d  how 
they learn  by r o t e  fo r  a t  l e a s t  the  f irst  year and usually 
fo r  two o r  t h ree  years, depending upon the  individual. The 
students a r e  ab le  t o  do t h i s  by first l i s t e n i n g  t o  recordings, 
tapes, and l i v e  performances of the  music which they a r e  t o  
study, and ge t t ing  the  sound i n  mind and ear  well before 
attempting t o  play t h e  music. This log ica l ly  involves a 
f a i r  amount of imitation which should not be feared a s  it 
simply provides a f i n e  tonal  model for  the  children t o  
follow. Pe r t inen t  here i s  the  statement of Pablo Casals 
t o  t h e  e f f e c t  t h a t  nmost players a re  slaves of the  printed 
1 pageen However, a t  the  time the  child reaches a l eve l  
of reading readiness, he i s  then taught t o  read the  music 
which he has f i rs t  learned t o  play.2 Kendall explained t h a t  
t h i s  delay i n  note reading i s  of value i-n t h a t  i t  enables t h e  
student t o  become established in  his technique without t h e  
hindrance of notes, music, and music stands, and it a ids  in  
developing the  ch i ld ' s  a b i l i t y  t o  memoriz.e. However, even 
a f t e r  learning note reading, the  student s t i l l  continues to 
l i s t e n  t o  t h e  music before beginning t o  study it. 
l ~ o h n  Kendall, "The Resurgent S t r ing  Program i n  
Americ~," Music Educ~ to r s  Journal,  L ( ~ e p t e m b e r - ~ c b b e r ,  
1963), 51. 
%endall,  "A Report on Japan! s Phenomenal Young 
Vlolinists,~ 241. 
The v io l in  lesson i s  theoret ical ly  a "privatew 
ins t ruc t ion  session, but often it i s  carried out m c h  l i k e  
the European c la s s  method.' With four o r  f ive  children i n  
the  s tudio a t  a time, the teacher works with one student fo r  
about ten  minutes u n t i l  the child shows sign of fat igue,  
Then t he  teacher l e t s  the  f i r s t  student r e s t  and works with 
another while the  other students a re  l i s t en ing  and jus t  
being i n  the  musical environment, Sometimes the group w i l l  
work out a par t icu lar  point together, but it i s  not nec- 
essary t o  do so a t  each lessonm2 A t  designated times each 
month, a l l  of the  students gather for  la rge  c lass  sessions 
a t  which they play together i n  unison ensemble the m s i c  
which they have studied. 
Another bel ief  of Suzuki Is tha t  only the very bes t  
music be used for  very young children. S ta r t ing  with the 
French fo lk  song, "Twinkle, Twinkle, L i t t l e  Star," and 
the Variations composed by Suzuki, the student almost 
immediately moves in to  the study of folk music and works 
by Bach, Mozart, Vlvaldi, Handel, and Beethoven, using t h i s  
music a s  a basis  fo r  actual  technical study. Thus 
- - - - 
'cook, WGenius By the Gross," 4. 
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~ r a c t i c a l l y  no scales  o r  standard etudes a re  studied. 1 
In c lose  connection, another basic aspect of t he  
Suzuki philosophy i s  t ha t  a l l  children should study the  
same common reper toi re .  Not only does t h i s  provide f o r  l a r g e  
community concerts  which can be eas i ly  organized and con- 
ducted, but  it helps the  children in t h a t  they have many 
opportuni t ies  t o  hear others  playing the  music which they 
rill l e a r n O 2  Thus t h i s  s t imulates the atmosphere of work- 
ing together i n  which the  more advanced students help the  
younger ones. Also, it gives each child the  best  reper- 
t o i r e  f o r  h i s  instrument which he can play alone o r  with 
others.  3 
There a r e  various pr inciples  of the Suzuki teach- 
ing philosophy which M r .  John Kendall has elaborated upon. 
For example he endorsed the  s t ~ c c a t o  approach t o  teaching 
v io l in  bowing. Instead o f  beginning with long b o w s ,  t he  
student f i r s t  l ea rns  t o  play a rapid s e r i e s  of notes, four 
s ixteenths  and two eighths, i n  the  middle of the  bow. H e  
continued by explaining t h a t  besides laying the  foundation 
f o r  t he  d e t ~ c h e  and staccato bowings, it a ids  in  rhythmic, 
%endall,  "Talent Education - The Violin Teaching 
Methods of M r .  Shinichi Suzuki," 8 .  
%endall,  "The Resurgent S t r i n e  Program in  America," 9. 
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1 accous t i c a l ,  and muscular control. One important mental 
process r e l a t e d  here i s  t h a t  the  s tudent  stop, think,  and 
then prepare t h e  bow and f ingers  before playing each pa t te rn .  
A fu r the r  idea brought out by Kendall was t h e  idea  
of e l iminat ing a l l  ex t r a  parphernalia. For instance,  he 
s t a t e d  t h a t  t he  v'olin and bow a re  basic,  but  t h a t  the  addi- 
t i on  of o ther  non-musical objects  (music, m ~ s i c  stand, chai r ,  
case, ros in ,  shoulder pads, mutes, ex t ra  s t r ings )  j u s t  tend 
t o  discourage t h e  young student by m&ing h i s  l ea rn ing  en- 
vironment too complexO2 I f  the  ch i ld  i s  presented w i t h  only 
the  instrument and bow, he may concentrate h i s  a c t i v i t y  on- 
t he  instrument i t s e l f ,  the  position, t h e  sound, and t h e  
process of ~ l a y i n g .  Likewise, vrith t h e  elimination of  t he  
chai r ,  t h e  s tudent  i s  ab le  t o  achieve a good stance, co r r ec t  
posture,  a f ee l i ng  of f l e x i b i l i t y  and mobil i ty a s  well  a s  
? 
poise  while learning t o  play.' The freedom of bow movement 
which r e s u l t s  a id s  g rea t ly  i n  musical phresing and tone 
control .  Often Suzukl has the  chi ldren march around t h e  
piano i n  time t o  the  music which they a r e  playinn, stand on 
'~ohn D. K e n d ~ l l ,  'Listen and Play flews Exchenge," 
( ~ d w a r d s v i l l e ,  I l l i n o i s :  Southern I l l i n o i s  Universi ty,  
1964) , p. 3.  (~imeographed.) 
2 ~ e n d a l l ,  T h e  Resurgent S t r i n g  Program i n  America," 46. 
3 ~ o h n  Kendall, nF.lirninate t h e  Chairs far  Vie l in  
teach in^," The School P u s i c u g ,  XXXV ( ~ a n u a r ~ ,  1 9 6 4 ,  49.  
one foo t  while playing, or  do deep knee bends. The good 
posture which i s  assumed from practicing while standing may 
eventually be transferred to good posture when the  chi ld  i s  
seated f o r  orchestra l  playing.1 
Kendall fur ther  stated tha t  emphasis should be put 
upon repe t i t ion  which gives the student a sense of security. 
Progress should not be measured by the amount ~f material  
covered, bu t  by the developed a b i l i t y  t o  achieve good tone, 
good bowing, and good intonation. 2 
There a re  several  incidental aspects of the  philo- 
sophy which are  important. F i r s t  of a l l ,  each ch i ld  moves 
a t  h i s  o m  r a t e  of speed without being pushed or  forced. 
Secondly, the  teacher must be ingenius enaugh t o  invent 
games, exercises, ~grmnastics, and mental challenges t o  
st imulate the students a t  all l e ~ e l s . ~  Further, the  child- 
r e n  must be made aware of and acknowledge the importance of 
t h e i r  task. They must be taught respect for  the music, the  
instrument, and the teacher. I n  Japan this i s  s igni f ied  by 
the teachers '  and students' ceremony of bowing a t  the 
l ~ o h n  Rendall, "Eliminate the Chairs for  Violin 
Teaching," The School Musician, XXXV (~anuary ,  1064) , 50. 
%endall, "The Resurgent S t r i n g  Program i n  
America," L8. 
%endall, "Violin Teaching for  Three-Ye~ralds," 
p.  67. 
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beginning and end of each lesson.' Very important i s  t h e  
f a c t  tha-t t he  teachers i n  a Talent Education program must 
cooperatively work together, agreeing on procedures, music, 
posi t ions,  and even musical in terpreta t ion.  
Final ly ,  Suzuki expressed the  idea t h a t  the  purpose 
i n  teaching young children music i s  not t o  make professional  
musicians of them. Rather, i t  i s  t o  help them develop a 
s e n s i t i v i t y  and love toward music and a r t  which can be very 
important th ings  to  a l l  people since they a r e  the  things 
t h a t  make l i v e s  r i c h  and beautiful ,  2 
The method. Even though the Suzuki method of learn- 
-
ing t o  play the  v io l in  is not a s e t  system from which no 
deviat ions a r e  made, a chi ld  w i l l  follow a  qeneral pe t te rn  
of a c t i v i t i e s  i n  learning to  play. F i r s t  of a l l  t he  parents  
w i l l  begin a da i ly  schedule of playing v io l in  m s i c  record- 
i n q s  w i t h  emnhasis on the  f i r s t  piece t o  be learned, wTPinkle, 
Twinkle, L i t t l e  S te r  with ~ a r i ~ t i o n s . " ~  Some reeks lziter, 
the  ch i ld  i s  taken t o  some less6ns where he nay watch 2nd 
l i s t e n  t o  other children. Finally,  the  v io l in  instm~ment, 
'1bida 
'cook, nJapanese S t r ing  Festival," 41. 
3 ~ e n d n l l ,  "Talent Education - The Violin Teaching 
Methods of M r .  Shinichi Su~uki,"1~ 
2 1  
usually one-sixteenth size,  i s  placed in  the c h i l d l s  hands 
a t  h i s  f i r s t  lesson. He i s  taught how t o  hold and place 
it by w h a t  i s  ca l led  the  numbers game. A t  the  count of 
one, t h e  student  holds the  instrument a t  arms length  point- 
ingdownward with h i s  hand on the body close t o  the  neck. 
On two he tu rns  t he  i n s t ~ m e n t  so t h a t  t he  bottom i s  point- 
ing up, and t h e  s c r o l l  t o  the  f loor.  On three, he tu rns  his 
head t o  look over his l e f t  shoulder. PTith the  count of 
four, t h e  ch i ld  i s  ins t ruc ted  t o  bring the  v io l in  t o  the  
posi t ion a t  the  neck without reaching out  with the  body t o  
1 get  it. On f ive ,  he moves the  l e f t  hand back and f o r t h  
along t h e  neck of t he  instrument, and on s i x  he swings the  
l e f t  elbow to the right and left beneath the instrument. 2 
A l l  of t he  while emphasis i s  placed on keeping the  spine 
s t r a l p h t  and the  chest  up. 3 
Similar  games a r e  used in  other  ways. The bow 
balance i s  pract iced by correct ly placing the  bow on the  
s t r i n g  a t  i t s  balance point  and then l i f t i n g  i t  o f f  about 
ten inches and replacing It again e a s i l y  i n  rhyt?.. without 
'idea brought ou t  by M r .  John Kendall i n  a Demonstra- 
t ion at Iowa City, March 19, 1965. 
2 Demonstrated by Mrs. Doris Preuc i l  i n  a  presenta- 
tion March 14, 1965, i n  Iowa City, Iowa. 
3 ~ o h n  Kendnll, Listen and Play, Bo k I,  vanst st on, 
I l l i n o i s :  Summy-Birchnrd Company, 1 9 6 1 ) 5 .  7. 
sounding a  s t r ing .  This i s  done t o  gain control of the  bow. 1 
Also, the  chi ld  w i l l  p rac t ice  the elevator game which in- 
volves movin~ the bow in  big upward and downward motions 
while held a t  f i rs t  a v e r t i c a l  and. then a  horizontal posit ion 
a t  arms lengthe2 Further, a f t e r  tucking the viol in  in  a 
r e s t  posit ion under the  r igh t  arm t o  protect  the bridge, 
the  ch i ld  may be inst ructed t o  reach h i s  l e f t  hand t o  the  
ceil ing,  touch h i s  head, shake h i s  l e f t  hand, and t o  prac- 
t i c e  holding h i s  two middle l e f t  hand f ingers  together, 
then the  f irst  two f ingers  together, and then the  t h i r d  and 
fourth  f ingers  togethere3 These exercises, Kendall explained, 
a re  most e f fec t ive  when used with groups of students, 
Then t he  child f e e l s  comfortable holding the  instru- 
ment, he begins by playing short  staccato rhvthms i n  the  
middle of the  bow where a  piece of tape has been placed on 
the  bow s t i c k  t o  help him see the  correct  placement. Play- 
ing open s t r ings  only on what i s  called the  E-string p la t -  
form or  the  A-string platform, the  child pract ices  a  basic 
running, running, walk, walk pattern consisting of four 
 emon on st rated by Mrs. Doris Preucil  i n  n presenta- 
' t ion  March 14, 1965, i n  Iowa City, Iowa, 
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s ixteenth and two eighth notes. 
Next, t h e  child i s  taught t o  place the f i r s t  three 
. 
f ingers  of the  l e f t  hand on the  s t r ings  in  the  close tna- 
th ree  pattern.  This i s  made easier  by placing tape f r e t s  
on t h e  fingerboard so t h a t  the  child may see and feel where 
h i s  f ingers  should be placed. 1 
Soon the  chi ld  begins to  study h i s  f i r s t  piece which 
i s  "Twinkle, Twinkle, L i t t l e  S tar  with Variati0ns.n In 
order t o  learn control on an open s t r ing  a t  the  end of a 
phrase, the  chi ld  may be to ld  t o  play an up-bow l i k e  an 
airplane taking off which keeps on going up a f t e r  the  bow 
2 i s  used up. Also, the child might be told  t o  stand on his 
t i p t o e s  f o r  an up feeling as  well a s  t o  a l t e rna te  the  weight 
on his f e e t  from t h e  l e f t  foot  on sn up bow back t o  both 
f e e t  on a down bow. 
A s  the student progresses with the help of his 
teacher and parents, he l i s t e n s  t o  new recordings of music, 
works out the  f i n ~ e r i n ~  patterns, and soon learns  t o  play 
works by Bach, Handel, and Vivaldi. The development of 
'Kendall, "Talent Education - The Violin Teaching 
Methods of M r .  Shinichi Euzuki," 11. 
'ideas expressed in  a demonstration by John Kendall 
I n  Iowa City, Iowa, March 19, 1965. 
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technical  s k i l l s  such as  shift ing,  vibrato, and bowing grow 
out of the  study of t h i s  music rather than other etudes and 
exercises, 
A t  ce r ta in  times when many of the  children gather 
together t o  play in  unison ensemble, they work out several  
games while playing the music. For instance, with the 
group divided In to  two separate orchestras, they a l t e rna te  
playing back and f o r t h  a t  the  clap of the  t eacher f s  hand.' 
Having thoroughly memorized the music so well, the  children 
are  even'tually able t o  stop and s t a r t  a piece a t  most any 
place in  the  middle of phrases or  d i f f i c u l t  passages, Also, 
having chosen partners, the children play the  first var ia t ion 
of nTuinkle, Twinkle," and shake hands w i t h  t h e i r  l e f t  hands 
whenever they play an open s t r ing  in  the song.2 I n  much 
the same manner, the teacher may ask the chi ld  questions 
and carry on a conversation with h i m  while he i s  playing a 
piece t o  a i d  i n  developing complete mastery of the  work. 3 
Another exercise which works well i s  t o  have the children 
move the  f ingers  of the  teacher t o  correct  out  of tune notes 
while playing a scale, Then, the partners should observe 
'stated i n  the f i l m ,  "Happy Children of Japan," made 
i n  Japan i n  1961. 
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each other  while playing a scale t o  correct  the f ingers  if 
the notes a r e  not played i n  tune, Final ly ,  the partners may 
play a piece together by having one chi ld  do the f ingering 
with the  other  standing d i rec t ly  behind him t o  do the  bowing. 
The teacher should then point out t o  the  children tha t  t h e  
pe$son with the  bow i s  the r e a l  nbossn a s  he s e t s  the rhythm, 
determines t h e  tone, and produces the sound. 1 
After the  child has finished the second manual of 
pieces t o  be learned including the Vivaldi a-miaor Concerto, 
and if he has reached a de f in i t e  reading readiness stage, 
he i s  then ready t o  begin learning t o  read notes. Even 
though the  teacher i s  f r e e  t o  present note reading in  h i s  
own way, a f e w  important points must be remembered. For 
instance, the  child must be taught from the  begfqning, 
addina one new step a t  a time just a s  he learns  t o  read 
h i s  wri t ten language a f t e r  already gaining a high degree 
of l i n g u i s t i c  a b i l i t y O 2  Kendall suggested f i rs t  moving 
from sound t o  the  symbol, and then working from the symbols 
t o  the  playin?. A l l  of t h i s  should be re la ted to the easier 
music on which the child has previously concentrated. 
l~emons t ra t ed  by John Kendall a t  Iowa C i t y ,  
March 19, 1965. 
2 ~ o h n  Kendall, "Listen and Play News Exchange," 
1961+, p . 4 .  
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Then i n  teaching rhythms, the  child should begin by playing 
them on bhe p i t ch  only. Likewise, i t  i s  often eas ie s t  i f  
he can associate  a verbalized description with the  symbols 
such a s  "quar-ter, quar-ter, two-eighths," After an under- 
standing of note reading fundamentals i s  gained, the  child 
should prac t ice  reading under pressure t o  keep going despite 
e r ro r s  i n  order t o  develop h i s  s k i l l  well, 1 
Thus, with concentrated work and effor t ,  t he  child 
w i l l  gradually develop h i s  s k i l l  and ta len t  t o  gain r e d  
joy and sa t i s fac t ion  in  music, 
11. THE SUZUKI METHOD I N  JAPAm 
-cation, Even though Shinichi Suzuki f i rs t  
formulated the  ideas of Talent Education some t h i r t y  years 
ago, the  Drogram a s  such has been i n  progress i n  Japan now 
for  about eighteen years, Suzllki supervises the nationwide 
network of extension classes which have an enrollment of 
over 4800 students, almost a l l  under the age of twelve 
2 years. There a r e  about seventy teachers g iv i lg  instruc- 
t ion  i n  over forty-five centers throughout the  country, 3 
b i d ,  p. 5. 
2 
"Playing By Ear," p,  36. 
k e n d a l l ,  "A  Report on Japan's Phenomenal Young 
V i o l i n i s t s , ~ 4 2 .  
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Each year s ince  1954, about 1500 students have gathered a t  
t he  Tokyo Sports  Palace t o  play together i n  a f e s t i v a l  f o r  
parents,  teachers,  and spectators.  Further, each summer 
s ince  1949, t h e  pupils, t h e i r  parents, and teachers have 
gathered f o r  a four-day summer school i n  Matsumoto for  t he  
exchange of ideas,  and fo r  the enjoyment gained i n  making 
music together.  1 
Results.  The r e s u l t s  of the  Talent Education pro- 
gram i n  Japan have been very impressive. For example, over 
8000 children have studied the  viol in  through the  program. 
Even though t h e  main purpose s ta ted  by M r .  Suzuki i s  not 
t o  t r a i n  a r t i s t s  but t o  provide a l l  children with the  oppor- 
t vn i ty  t o  develop t h e i r  musical potential ,  mzny very f i n e  
v i o l i n i s t s  have come from the  Talent Education program. 
Some of them a r e  Toshipa Eto, facul ty  member a t  Curt is  
I n s t i t u t e :  Koji Toyoda, concert master of t he  Cologne 
Chamber Orchestra; Hidetaro Puzuki, student a t  Curtis;  
Kenji Kobayashi, student a t  Ju l l i a rd ;  and Yoko Arimatsu 
and Tamiko Shida, students of Grumiawr, t he  great  v i o l i n i s t .  
2 
Further r e s u l t s  center around the  f a c t  t h a t  very 
k e n d a l l ,  WTalent Education - The Violin Teaching 
Methods of M r .  Shflrlichi Suzukl," 4 .  
* 
bid . 
young children have developed t h e i r  music a b i l i t i e s  t o  an 
advanced stage, and can learn t o  play the v io l in  even a t  
the  young age of three years. The par t icular ly  important 
aspects a r e  t h a t  the  pupils play with good intonation, 
develop a marked degree of tonal memory, assume f i n e  hold- 
i n g  posit ions,  develop fine, f r ee  moving bow arms, and 
1 possess a fee l ing  for  perfect  rhythm. 
Reasons. The w r i t e r t s  research revealed t h a t  there  
a r e  a  number of possible reasons fo r  the success of Talent 
Education in  Japan. The f i r s t  and most basic reason i s  
t h a t  t h e  movement was formulated by and i s  b e i ~ g  directed 
by dr. Suzuki, an outstanding personality who possesses a 
s incere  be l ie f  In the  a b i l i t i e s  of mankind, and a personal 
sense of duty t o  help others f ind sa t i s fac t ion  in t h e i r  
l i ves .  For instance, M r .  Suzuki s ta tes ,  "It i s  n o t  enough 
jus t  t o  t r y  t o  prevent the use of the  nuclear bombs; we 
must do something helpful  for  people evemhere .n2  Be- 
cause of h i s  be l ie fs ,  he has been considered among the 
highest of educators and humanitarians i n  the  world. 3 
h a s s e l l ,  pE. , p. 10. 
2 ~ o o k ,  nGenius By the Gross," 5. 
3~ b id  rn 
The second main factor contributing t o  the success 
of Talent Education i n  Japan i s  re la ted  to  the socio- 
economic l e v e l  of the  people who par t ic ipa te  i n  the  program. 
Because brass and woodwind instruments a re  very expensive, 
the v io l in  i s  the  most p rac t ica l  instrument t o  study since 
with bow and case it costs  only about ten dollars.  The 
lessons cos t  from about $1.40 t o  $2.80 per month plus about 
f i f t y  cents for  each group lesson. Even though t h i s  mzy 
seem l i k e  a small amount of money t o  Americans, it i s  a 
r e a l  burden t o  low income families i n  ~ a ~ a n . '  Since v io l in  
study requires f inancia l  sacr i f ice  on the pa r t  of the  family, 
the young pupil  senses the seriousness of his study and the 
desire of h i s  parents fo r  h i m  to  learn,  
Further, i n  a country which i s  dominated p re t ty  much 
by caste,  a system i n  a society ~ ih ich  s e t s  up divis ions 
besed upon wealth and heredity, the  people often f ind  t h z t  
the  only way t o  break caste i s  t o  excel i n  the arts. 2 
Ris tor ica l ly ,  t h i s  was revealed i n  the l i v e s  of two Baroque, 
I t a l i a n  composers, Giovanni Ba t t i s t a  Vi ta l i ,  and E.ntaaio 
Vivaldi,  Even i n  America i n  i t s  e a r l i e r  years, t h e  one way 
l n ~ n l e n t  Education - The Violin Teeching Methods of 
Mr. Shinichi  Suzuki," 16. 
2 Statement made by D r .  Francis J .  Pyle i n  an  
interview. 
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t o  move from one c l a s s  t o  another was through developing 
a b i l i t i e s  i n  t h e  a r t s .  For example, t h i s  was proven no t  
only i n  t h e  l i v e s  of many popular musicians, but  a l s o  i n  
the  accomplishments of Leonard Bernstein, now conductor of 
t h e  New York Philharmonic Orchestra. 
A fu r the r  reason fo r  Suzukivs success ms-y l i e  i n  
the  f a c t  t h a t  t h e r e  i s  no stigma atta-ched t o  the  study of 
the  v i o l i n  i n  Jzpan, About one-half of the  s tudents  a r e  
boys which revea l s  t h a t  the re  i s  no a t t i t u d e  toward v io l in  
playing a s  being a feminine a c t i v i t y ,  1 
Likewise, growth of the  v io l in  i n s t ruc t iona l  pro- 
g r ~ m  may be due t o  t h e  f a c t  t h a t  t he re  a r e  no band o r  i n -  
strumental programs as such i n  t h e  public  schools because 
the  c o s t s  of  band instruments a r e  too expensive f o r  parents  
o r  schools  t o  afford.  2 
111. THE SUZUKI NECROD IS THE UNITED STATES 
~ ~ n l i c a t & g i .  I n  t h e  United S t a t e s  today, t he re  a r e  
a number of  ideas  which e r e  s trongly supported by teachers  
and parents ,  but  which are contrary t o  t h e  phi1osoph.y of 
- - 
%endall ,  "Talent Education - The Violin Teachlng 
Methods of  M r .  Phinichi  Suzuki," 17. 
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~ u z u k i .  The f i r s t  of these i s  tha t  the fourth grade ( ten 
years of age) i s  the  best  time t o  s t a r t  a  ch i ld t s  study of 
a s t r i n g  instrument* Secondly, it i s  believed t h a t  children 
should f i r s t  study the piano and learn t o  read music before 
studying another instrument. Thirdly, many believe t h a t  
ro te  teaching i s  harmful and t h a t  note reading should be 
introduced very ear ly  i n  the  learning process. Further, it 
i s  thought t h a t  young children need chi ldish music, and t h a t  
d r i l l  work i n  scales  and etudes i s  important f o r  sound 
technical  development. J u s t  a s  it i s  thought t h a t  teaching 
i s  the f u l l  respons ib i l i ty  of the teacher, so it i s  be- 
l ieved t h a t  competition i s  the best  motivation f o r  pupils ,  
Finally, t h e  idea i s  held t h a t  listening t o  recordings w i l l  
r e s d t  i n  t h e  students imitation ~ i t h o u t  creat ive inter-  
pretat ion,  1 
Even though these ideas a re  prevalent, the  Suzuki 
method of teaching violin has been s tar ted i n  a number of 
c i t i e s ,  t o m s ,  and  schools. Almost a l l  of these programs, 
functioning independently one from another, u t i l i z e  a 
se r i e s  of th ree  Listen and Ples manuals by John D. Kendall. 
These manuals a r e  mainly fo r  the use of the  teachers and 
Parents, and follow the same teaching procedures which 
' ~ohn  Kendnll, V i o l i n  Teaching f o r  Three-Y ear-@lds,m 
6 4 .  
Suzuki uses. 
In  Minneapolis, Minnesota, F a l t e r  Targ, v i o l i n i s t  
with t h e  Minneapolis Symphony, adapted the Suzuki method 
for  use w i t h  twelve students, four t o  seven years old. 
T a r g  explained t h a t  the  students n. . . learn t o  take pride 
i n  t h e  v io l in  as a musical instrument, not 2 toy."' Like- 
wise, i n  Iowa City, Iowa, Mrs. Doris Preuci l  has twenty- 
three s tudents  in  a program which has been in  progress f o r  
about eighteen months. 2 
I n  1963, a former student of Suzuki, H i s s  Riroko 
t 
Yarnada, and Clifford A. Cook a t  the  Oberlin Conservatory, 
s t a r t ed  t h i r t y  children in a program t o  study the  v io l in  
by the  Suzuki r n e t h ~ d . ~  Once each reek, short  individual 
lessons were given the children, ages three t o  six, and 
t h e i r  parents.4 Even though the program was hampered 
somewhat by occurences of childhood diseases, promising 
r e s u l t s  were obtained. 
On a l a rge r  scale, over one-hundred elementary 
schools i n  North Carolina began the l i s t e n  and play epproach 
l n ~ r n n l l - ~ r y  Violinists ,"  Look, XXVIII (July 14, 1964), 80. 
'statement by Doris Preucil  a t  a demonstration, 
March 14, 1965. 
3 Cook, RGenius By the Gross," 2. 
k l i f f o r d  A. Cook, "Roth and Educators bud suzuki l s  
Methods," Orchestra News, I11 (Hay, 1064) , 8. 
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i n  1962.l Likewise, i n  DeKalb, I l l i n o i s ,  a program invcl- 
ving over 325 t h i r d  grade children i n  the c i ty  school system 
was begun in 1963 under the  direct ion of Carl s h u l t z O 2  Each 
chi ld  was provided with a viol in ,  and received one twenty 
minute period of c l a s s  ins t ruct ion per week. 
Results .  Because the  Talent Education programs in  
America a r e  a l l  s t i l l  very new, any def in i t e  evaluation of 
r e s u l t s  cannot be made. However, several individuals have 
expressed t h e i r  be l i e f s  a s  t o  the  l imited r e s u l t s  obtained 
thus fa r .  
Miss P a t r i c i a  Ann Green of the  Marshall University 
Lab School i n  Huntington, Pes t  Virginia, s t a t ed  t h a t  t he  
parents were an encouraging fac tor  i n  her program involving 
2 
second and t h i r d  grade students.' 
About his program In Minneapolis, M r .  Targ s t a t ed  
t h a t  t h e  younger students had t o  drop out  a s  t he  "spreadn 
i n  ages was cruc ia l .  Also, he s ta ted tha t  parents were 
~ e n e r a l l y  cooperative, t h a t  the  use of t h e  piano i n  c l ~ . s s e s  
aided good ensemble and rhythm, t h a t  t he  tzped f r e t s  on t h e  
 endal all, nThe Resurgent Str ing Program i n  
America," 45. 
2 ~ e n d a l l ,  "Listen and Play News Exchmge," 1964, 7. 
3 ~ b i d . ,  p. 8. 
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fingerboard contributed to  good intonation, and t h a t  the  
use of toys and games orere useful i n  keeping close in te res t .  I 
A v i o l i n i s t  i n  the Los Angeles area, Mary E. Laporte, 
reported t h a t  it was d i f f i c u l t  and almost impossible to  
maintain contact with the  working parents. Also, working 
with a c l a s s  of f i f t e e n  students a t  first, she found tha t  
it w a s  soon necessary t o  work with smaller groups. 2 
U s i n g  the  Suzuki method i n  a remedial way with viol in  
students, Elizabeth Raster, New Britain,  Conneticut, reported, 
"I f ind  t h a t  they a r e  profi t ing a grea.t deal from l i s t en ing  
to  the  record, playing from memory, and constant repe t i t ion  
of already learned pieces with constant a t tent ion t o  posture 
end greater  relaxation.w3 
Finally,  excellent  r e s u l t s  have been reported by 
Yvonne T a i t  of Tucson, Arizona, and M r .  Theodore Brunson 
i n  Mankato, Minnesota. These people have conducted pro- 
erems with t h e  Suzuki method applied i n  mixed s t r i n g  classes. 
IV. EVALUATION OF THE SUZOXI METHOD BY 
AUTHORITIES I N  THE PROFESSION 
l ~ o h n  Kendall, "Listen and Play flews Exchange," 
(~dwardsv i l l e ,  I l l i n o i s :  Southern I l l i n o i s  University, 
1965) , p. 7. (~imeographed-) 
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n e ~ a t i v e .  A number of persons have expressed t h e i r  
belief  t h a t  the  Suzuki method of Talent Education does not 
present a universal ly  acceptable philosophy fo r  musical 
education. For example, one cr i t ic ism was t h a t  n .  . . t h i s  
work does not fit i n t o  the general mainstream of our present- 
day psychology of learning and the methods which stem from 
it."1 Not only does the Suzuki method not provide fo r  
individual i ty ,  i t  a lso  provides no choice or  chance t o  
express sa t i s fac t ion  or  dissat isfact ion,  However, it must 
be recognized t h a t  i n  many worthwhile endeavors, there  
often i s  l i t t l e  opportunity fo r  the expression of indivi- 
dua l i ty  o r  sat isfaction. '  Further, because of the  rushed, 
crowded atmosphere of the American home, the  Suzuki method 
which i s  based on family sac r i f i ce  and ac t iv i ty ,  may not 
be accepted widely i n  the United s t a t e s b 3  Likewise, it may 
not succeed i f  parents a re  not wil l ing to work with the 
teachers md children, g i v i n g  of t h e i r  time and energy on a 
r e m l a r  basis.  4 
b e r b e r t  F. A. Smith, "Some Conclusions Concerning 
the Suzuki Method of Teaching Violin," American Str ing 
Teachey, XV  i inter, 1965), 2. 
d~ bid . 
%endall "A Report on Japan! s Phenomenal Young 
Violinists ,n 241. 
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Melvin Schneider posed the question about teaching 
music which would provide the child with in te l lec tua l  
growth and development of a technique which would help 
the chi ld  communicate and express himself rather than just  
display h i s  technic as  a musical feat.' Secondly, he sug- 
gested t ha t  the  pupils and parents should have mare par t  i n  
the c rea t iv i ty  ra ther  than jus t  acting as automatons. Like- 
a s e ,  since the Suzuki method i s  based on the single melody, 
Schneider suggested tha t  more might be gained from s t r i n g  
quartet  and ensemble instruction i n  the United States  where 
the music c iv i l i za t ion  i s  centered on harmonic learning. 
Further, he stated: 
Thus each student automatically learns  t o  hear the 
t o t a l  composition, which, a s  an Integrated un i t  cam- 
municates more than any of i t s  parts  a re  able t o  con- 
vey and the  messaEe Is thereby much more adequately 
revealed. 
Rilliam Lincer, f i r s t  v io l i n i s t  of the New Park 
Philharmonic, questioned the idea of thousands of children 
p1ayf.n~ the same music, with the same general techniqae, 
with the same amount of bow, and with the same nuance of 
inflection.  I n  l i k e  manner, another authority questioned 
the t ransplant  of the Suzuki method t o  the United S ta tes  
' ~ e l v i n  Schneider, "Thanks to  Suzuki," American 
St r ing  Teacher, X (November-December, 1960), 12 .  
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without f i r s t  making several  adjustments. 1 
In regard t o  the  idea of ro t e  teaching so t h a t  a l l  
children might develop an ear for  music f i r s t ,  Dr .  Francis 
J. Pyle, musicologist and music educator a t  Drake University, 
s ta ted  t h a t  people with a very good ear fo r  music may neg- 
l e c t  ever lea rn ing  t o  r e a l l y  read m s i c  well. Likewise, in  
connection with the  idea of minimized competition, he ex- 
pressed t h e  be l ie f  t h a t  a certain amount of discrimination 
i s  importa.nt. Also t h a t  there can be no such thing as no 
competitive element i n  any s i tuat ion since as soon as one 
reaches a f a i r l y  high l e v e l  of achievement, he nat lnal ly  
is  judged, and must evaluate himself i n  respect  t o  the  
accomplishments of others.  2 
Posi t lve .  Affirmatively s tz t ing  t h a t  the  Suzuki 
method w i l l  work i n  the  United States,  John Kendall ex- 
plained t h a t  t he re  i s  not a magical formula f o r  i t s  success, 1 I 
3 but t h a t  a r e l a t ed  se r i e s  of conditions must be made. 
I 
I 
V, NEGPTIVE FACTORS I N  ADOPTION 
-- 
'paul Rolland, "P -8 :  P h i l a d e l ~ h i e ,  " American 
S t r l n ~  Teacher, XIV (spring 19641, 6. 
'views expressed by D r .  Francis J. Pyle i n  a 
Personal interview. 
3 ~ e n d a l l ,  "The Resurgent S t r i n g  P r o ~ r ~ m  i n  America," 4 5 .  
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Concerning the  success of t he  Talent Education 
movement i n  t h e  United S ta tes ,  a number of hindrances t o  
t h e  complete adoption of the  Suzuki program a s  it has been 
ca r r i ed  out  i n  Japan were found. The first of these  nega- 
t i v e  f a c t o r s ,  a s  s t a t e d  by John Kendall, i s  due t o  t he  
highly organized and s e t  program of music education i n  
t h e  American pub l ic  schoo1s.l Secondly, Kendall s t a t ed  
t h a t  another  r e t a r d a n t  t o  the  Suzuki method i s  t he  immense 
s i z e  of  t h e  country of the  United S t a t e s  i n  r e l a t i o n  tc, 
~ a ~ a n . *  Because of  t he  vas t  s ize,  i t  would be nearly i m -  
p a s s ib l e  t o  ca r ry  out  a  highly organized, uniform, nat ion 
wide organizat ion which a c t s  a s  a  broad administrator.  
A t h i r d  major f ac to r  contr ibuting t o  t h e  unl ikely  
successful  adoption of Shinichi  Suzuki' s program concerns 
the  f ~ c t  t h a t  t h e  American socie ty  i s  somewhat more s ight  
o r i en t a t ed  than it i s  sound orientgted.  According to 
Paul Rolland, music educator who has experimented with t h e  
Suzuki method, American young people a r e  growing uu with 
a continuous exposure t o  ugly sounds and bad intonat ion,  
Thus, he s t a t ed ,  "Under such conditions t h e i r  e a r s  do not  
develop and they remain insens i t ive  t o  beauty of sound and 
'kendoll, .Listen and Play News Exchenge," 1964 , D. 1. 
2 Ibido 
J u s t  a s  the  auditory envirnnment i s  a hindrance, 
so the socio-economic s ta tus  of the American people may be 
a possible block t o  success. From h i s  personal experiences, 
the wr i te r  found t h a t  i n  a highly democratic eociety where 
the  people have o r  can obtain a l l  t ha t  they desire  i n  ma- 
t e r i a l  t h i n g s ,  the  pursuit of t h i s  personal materizl wealth 
o r  success may and sometimes does become the predominant 
motivating fac to r  fo r  many people. Thus the people, gen- 
e ra l ly  speaking, may not want, or s t r ive  for  aesthet ic  
beauty and t r u e  sat isfact ion i n  the i r  l ives .  Further, i n  
the  extreme passive s t a t e  of character which of l a t e ,  
according to  the various news media, has supposedly en- 
com~assed the  American people, a sense of pride i n  them- 
selves, i n  t h e i r  culture, and i n  t h e i r  t rue  self-accom~lish- 
ment has somewhat degenerated. 
Likewise, another negative factor  i n  the  adoption of 
t h i s  method which i s  closely linked t o  those jus t  mentioned 
concerns the r o l e  of the parent. I n  Japan, the  parents 
must f irst  want the child t o  study the violin,  then must 
attend the  f i r s t  lesson alone, accomoany the child to a l l  
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of t he  following lessons, pa t ien t ly  a s s i s t  the child with 
h i s  ~ r a c t i s e ,  and prac t ica l ly  learn to  play the  viol in  
themselves. However, In the United Stztes,  ~ h i l e  in  many 
cases both parents  work, the  child i s  often cared for  by 
a nurse, baby s i t t e r ,  or  grandparent. Likewise, the parents 
a re  of ten involved i n  clubs, service organizations, and 
other personal i n t e re s t s .  Thus, the possible lack of parent 
s a c r i f i c e  .md support of the program may be a hindrance t o  
t h e  Suzulcl program. 
Although t h e  cost  of the viol in  instrument i s  not a 
great  sum i n  t h e  United Sta tes ,  the cost of lessons may be 
more than the  average family may vish t o  spend on a very 
younF: child. Also, since t he  beginning i s  often very slow 
due t o  the  work f a r  complete mastery before going on, par- 
ents,  thinking t h e t  progress i s  measwed i n  quantity ra ther  
then qual i ty ,  may often impatiently push t h e  child, c rea te  
R hi~hly c o m ~ e t i t i v e  s p i r i t ,  o r  f e e l  t ha t  the  progress does 
not justify the  cost.  1 
Another d i f f i c u l t y  vMcS Clifford Cook emphasize3 
was t h a t  i n  b e ~ i n 3 i n ~  such an education program, the  lack 
of more advanced students who a c t  as inspir ing examples for 
'cook, nRoth and Sducators Laud Suzukit s Violin 
Methods," -9. 
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others  makes it hard t o  bui ld  a program. Thus it takes, as 
Suzuki e ~ l a i n e d ,  about f i v e  years  t o  r e a l l y  get a Talent  
Education program going. 1 
A f u r t h e r  check on t he  possible success of the  
~ u z t l k i  methad of teaching i n  t he  United S t a t e s  is found i n  
another instrl lmental organization, the wind band. In 
America i n  t h e  p a s t  f i f t y  years,  t he  band has grown t~ be 
a very popular organizat ion found in  almost a l l  elementary 
schools, h igh schools, colleges,  un ivers i t i e s ,  and communi- 
t i e s  smzll  o r  l a rge .  I t s  success has been due l a rge ly  t o  
i t s  p o r t a b i l i t y ,  i t s  v a l i d i t y  i n  the  production of se r ious  
music, i t s  v e r s a t i l e  reper to i re ,  i t s  capab i l i ty  of present- 
i n g  any element of music, i t s  color and show i n  connection 
with marching and  a . th le t ics ,  and i t s  possible ea s i e r  develop- 
ment than the o rches t r am2  Consequently i t  is apparent t h a t  
the band Is an organizs t ian  of p res t ige  and populari ty which 
i s  d e f i n i t e l y  a major pa r t  of American music. Thus, un l lke  
Japan where there are almost no bands a t  a l l ,  a Talent  
!?,dl.lcation Drogram i n  t he  United S t a t e s  must compete with 
 noth her very s t rong  instrumental program found i n  the  bend. 
1 Jbid.,  p. g. 
2 Ideas exprssaed by M r .  Don Marcouiller, Director  
of Bands, Drake University,  in  a praduate course i n  Band 
Technique. (Permission granted) 
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The question l i e s  in whether o r  not a s t r ing  program could 
become a s  na t iona l ly  recognized, accepted, and respected a s  
the band program i s  i n  the  United S ta tes  and the  Talent 
Education program i s  i n  Japan. 
A f u r t h e r  block to  the  adoption of M r .  Suzukits 
method i n  the  United S ta t e s  was found in  the  need to  over- 
come a s t i m a  associated with the  playing of  s t r ing  instrm- 
nents. For instance,  M r .  John Kendall expressed the f a c t  
t h a t  un l ike  the  proeram i n  Japsn i n  which about f i f t y  per- 
cent of t h e  pup i l s  a r e  boys, v iol in  ins t ruct ion i n  the 
gni ted S t a t e s  has been considered a favor i te  feminine 
PI. RFlLATION TO BASIC SKILL TEACHING PRINCIPLES 
I n  making t h i s  study, a number af  carre la t ions  t o  
thq ~ s y c h a l o g i c a l  pr inciples  of basic s k i l l  teaching were 
found. According t o  D r .  Raze1 Reakly, Professor of Education 
a t  Drake University, a basic s k i l l  i s  tha t  s k i l l  wNch en- 
~ b l e s  one t o  l i v e  well in  h i s  par t icular  society.' Some 
of the  ~ s y c h o l o g i c a l  pr inciples  or  known t m t h s  which she 
' ~ m d n l l ,  nTalent Education - The Violin Teaching 
Meth~ds of M r .  Shinic%i Suzuki," 16-17. 
2 ~ e f i n i t i o n  and pr inciples  given by D r .  Elazel Weakly 
in a gradunte course a t  Drake 'Jnlversity, Fa l l ,  1964. 
(Permissio~   ranted .) 
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proposes a r e  t h e  following: 
Each ch i ld  i s  an unique individual. Learning i s  a 
matter  of bui ld ing re la t ionships .  Psychologically spe3k- ing  t h e r e  i s  no such thing a s  a f i r s t  grade, a fourth 
grade, o r  a t e n t h  grade math class;  it i s  a place, not 
a s t a t e  of being. Learning proceeds bes t  i f  the  purposes 
a r e  understood by the  learner.  Learning i s  conditioned 
by t h e  maturation of the learner.  The student needs t o  
r ecomize  t h a t  he i s  learning a s  a bas is  fo r  fu r ther  
learning.  A p a r t  of the  responsibi l i ty  f o r  t he  learning 
must be borne by the  learner.  Curriculum i s  a vehicle 
around which learning takes place. The process i s  j u s t  
a s  important a s  the content. 
Even though music education may not be f u l l y  included 
a s  a bas ic  s k i l l  i n  D r .  Weaklyts def ini t ion,  music as  a s k i l l  
i s  very necessary t o  society. Proof of t h i s  statement i s  
based upon t h e  f a c t  t h a t  music has been a p a r t  of mans? cul- 
t u r e  and he r i t age  s ince  the  very e a r l i e s t  c iv i l i za t ions  i n  
which it may have enpeared only a s  a rhythmic chant. M r .  
T)on Marco11ilIer, Director  of Bands a t  Drake University and 
widely known clinician i n  music education, s t a t ed  t h a t  n i t  
I s  conceivable t h a t  an individual  can get along without 
t he  a r t s ,  but  ce r t a in ly  not a society.n1 Thus, i n  connection 
with D r .  Teaklyls def in i t ion  of a basic s k i l l  it may be 
s t a t ed  t h a t  music i s  a basic s k i l l  which i s  necessary t o  
mfln a s  a whole if he i s  t o  l i v e  well i n  t he  world. Further,  
music i s  a bas ic  s k i l l  which i s  desired by men because it 
'statement made i n  a graduate course i n  Band Tech- 
nique, S p r i n g ,  1965, Dmke University.  emission granted.) 
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improves h i s  l o t  i n  society  and s a t i s f i e s  an unknom need. 
Ki th  t h i s  c r i t e r i a  established, it may be said  t h a t  
the  Buzuki method of teaching generally follows the  a-ccepted 
p r inc ip le s  of basic  s k i l l  teaching. F i r s t  of a l l ,  the  
suznki method does recognize each chi ld  as  an unique lndi- 
vldual i n  t h a t  each ch i ld  moves a t  h i s  own r a t e  of speed, 
and goes j u s t  a s  fa.r a s  he i s  able without being forced. 
~ 1 ~ 0 ,  t h e  method considers the  f a c t  t h a t  learning i s  a 
matter of building re la t ionships  i n  t h a t  the  chi14 is 
taught t o  re la- te  h i s  technical  learning to  previous ex- 
periences and t o  other  things with which 2! young person i s  
familtar .  Thus the  pupil  follows a log ica l  progression of 
exneriences a s  l e a r n l n ~ s  a re  re la ted one to  another. 
The r e l a t i o n  of the  principles of the Sazuki method 
t o  the  ~ s v c h o l o ~ i c s l  ~ r i g c i ~ l e  tha t  learning ~ r o c e e d s  bes t  
i f  the  l ea rne r  nnderstanns the  purooses map seem t o  be un- 
c l e ~ r  and somewhat i n  o p ~ o s i t i ~ n  since Fuzukl's pupils a r e  
so very young when they begin to  learn t o  play the  viol in .  
However, even t h a u ~ h  the  b e ~ i n n i n g  pupils a re  very yountz, 
they a r e  i m ~ r e s s e d  with the  importsnce of t h e i r  study, the 
respect which must be f e l t  f o r  the  music, and the  necessitqr 
of f indina beauty I? t h e i r  self-emressian. 
A second ~ s y c h o l o ~ i c a l  principle of D r .  Feakly which 
m i ~ h t  be q ~ ~ c s t i a n e d  i n  i t s  r e l ~ t i a n s h i n  t o  the Suzuki p N -  
losophy cnncerns the  f ~ c t  t h a t  learning i s  conditioned by 
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the of the  learner. Since Suzuki believes tha t  
the education of the  child should begin a t  b i r th ,  t h i s  might 
seem t o  be a d i r e c t  contradiction. However, the  Suzuki 
theory does coincide with t h i s  principle, but it proposes 
t h a t  the  guidance of the chi ldr  s maturation should begin 
e a r l i e r  than what i s  generally accepted. This i s  done 
through the  conditioning of the ear for  music, and through 
the rhythmical games and exerclees which a re  conducted for 
musicular coordination in  learning the playing positions. 
The psychological pr inciple  based upon the idea t h a t  
a student needs t o  recognize t h a t  he i s  learning as a basis  
fo r  fu ture  learn ing  i s  d i r ec t ly  re la ted  t o  the  Suz~iki  con- 
cept  of thorough mastery i n  which each process or  step must 
be thoroughly learned before it can be b u i l t  upon in  the 
next learn in^ process. Further, the  concept t h a t  par t  of 
t h e  respons ib i l f ty  f o r  the  learn in^ m ~ s t  be borne by the  
learner  i s  revealed i n  the Suniki idea t h a t  a chi ld  must 
develop an ear as a basis f o r  music learning jus t  a s  one 
might need t o  develop his f ingers,  voice o r  f a c i l i t y  fo r  
another s k i l l .  
Final ly ,  the  p s y c h o l o ~ i e ~ l  principle t h a t  emphasizes 
CUrriculum as  a vehicle  around which learning takes place, 
making t he  process just a s  important as the  content, i s  re- 
l a t ed  t o  the  Suzuki philosophy. I n  fact,  this principle  
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more than any other  coincides with the Suzuki method i n  tha t  
the unique aspect of Talent Education, as M r .  Kendall stated, 
is found i n  the  new combination of ideas for the process of 
learning, which has already been outlined, rather than the 
formulation of new, basic ideas. The unique aspects of t h i s  
process o r  method involve such things as the early beginning 
age, the means of developing the ear through l i s ten ing  t o  
recordings, t he  importmt ro le  of the parent, the rhythm 
a c t i v i t i e s  whfch a r e  associated with the begin~ing  learning, 
the wide spread use of one common repertory, the practice 
of group unison playing, and the basic means of learning 
by rote. 
VII. RTZLATION TO VARIOUS AREAS OF LEARIPIYG 
Music, From the study it was a p ~ a r e n t  tha t  since 
Talent education I s  based upon a general educational con- 
cept, it might be a u p l i e d  t o  many areas of learning. 
Logically, it would seem tha t  i f  a musical ins t rume~t  
could be made small enough, it might be taught as  Mr .  Suzaki 
has taucht the  viol in .  This has already been proven some- 
what i n  the  recent  e p p l i c ~ t i o n  of the S u W i  method t o  the 
teaching of v i o l ~ n c e l l o .  Far exam~le, according t o  M r .  
Kendall, ce l lo  tenchers i n  Tokyo and Kyota, Japan, have 
used the Suzuki approach as well as  a few ' ce l lo  teachers 
i n  the United States.  The question resul t ing i s  whether 
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o r  not wind instruments such as  the  f lute ,  oboe or  c lar inet  
might be introduced t o  very young children, 
~cademlc  subilects. I n  the application of Talent 
 ducati ion t o  o ther  areas  such a s  math, it was discovered tha t  
same research has been done. For example, Mr. Suzuki t r i ed  
teaching ar i thmetic  t o  about for ty  pupils i n  primary schools 
by what he ca l l ed  "The full-mark method." Using the mother 
tongue concept, t h e  teaching was done u n t i l  every child got 
full-marks (100 percent),  and then education was begun and 
b u i l t  upon what mas learned. According t o  M r .  Suzuki and 
h is  experiment which covered f i v e  years, every child gained 
f1d.1-marks without exception.' In  regard t o  the  wide appli- 
cation of T a l e n t  Education, M r .  Clifford Cook s ta ted t h a t  
. . the  only l imi ta t ions  l i e  i n  the imagination and ig- 
genulty of teachers  who apply these principles t o  other 
2 
fie1ds.w 
'~uzuki,  nbutl ine of Talent Education lethod," 62. 
2~ook ,  WGenirls by the Gross," 4. 
CHAPTER I11 
SUMMARY AND CONCLUSIONS 
From the  da ta  obtained in t h i s  study and presented 
in t he  report ,  t h e  wr i te r  made a number of conclusions i n  
regard t o  Shinichi  Suzlrkit s Talent Education. 
In  t h i s  report ,  t he  wr i te r  defined the theories and 
philosophies r e l a t e d  t o  Suzukl' s Talent Education program i n  
Japan, Also, Suzuki' s method of teaching violin t o  very 
young children was explained. Further, the writer revealed 
how this method of teaching has been app l i ed  i n  Japan and 
the United S t ~ t e s ,  and with what r e su l t s  in  each case, Like- 
wise, the  c r i t i c a l  appraisal  of Talent Education by author- 
i t i e s  i n  the profession was given along n i t h  a number of 
apparent negative fac tors  i n  the  successful adoption of 
T a l e n t  Education in America. Included also were the re- 
la t lanships  which were found between the Suzuki philosopW 
~ n d  the p r inc ip les  of basic  s k i l l  teachigg which a r e  accepted 
in the  United  Sta tes .  Final ly ,  some i m ~ l i c a t i o n s  of the 
aP~liCf4tion of Tnlent P d u c ~ t i o n  to  other areas of education 
i n  Reneral were included i n  the  report. 
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11. CONCLUSIONS 
I n  regard to. t h e  proposed blocks t o  the  successful 
adoption of Suzl&il s Talent  Education i n  the United Sta tes ,  
the wr i t e r  drew a number 0f ~ ~ n c ~ u s i o n s .  F i r s t ,  s ince the 
main premise of t h e  Suzuki method involves a beginning of 
the c h i l d ' s  educat ioa  long before he i s  of school see by 
presenting him w i t h  many new and d i f f e r en t  concepts than 
he might o r d i n a r i l y  receive ,  it was concluded t h a t  it might 
be poss ib le  f o r  t h e  schools t o  r ev i se  t h e i r  theor ies  so as 
to e l imina te  many of  t h e  elemental teachings which pre- 
sent ly must be  presented i n  t he  ea r ly  grades. Also, even 
i f  the c h i l d  was n o t  presented with ins t ruc t ion  through the  
Sunlk! method u n t i l  he entered schaol, i t  would be necessary 
for  t he  s c h ~ l s  t o  r e v i s e  t 3 e i r  instrumental proprams dam- 
w s r d  f rm t h e  ~ r e r e n t  fnu r th  o r  f i f t h  grade b e ~ i n n i n e  level .  
Secondly, i t  was concluded t h a t  the  s i z e  of the 
c ~ u n t r y  may nq t  prove t o  be a r e q l  block to  successfnl 
adantion a s  w a s  s t a t e d  on Daye t h i r t y - e i ~ h t  of t h i s  r e ~ a r t .  
If it were necessary t o  have a na t iona l  organization i n  
Talent I?duc~t ion ,  t h e  i n s t a n t  communications and transpor- 
t a t ion  systems would make it ~ o s s i b l e .  However, s ince 
there i s  no t  even a na t ioa  wide educational c e r t i f i c a t i o n  
system, i t  was thauqht  t h ~ t  T ~ l e n t  Rducation prnerams could 
be conductrd very succpssful ly  on various locn l  levels .  
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Thirdly,  i n  r e l a t i o n  t o  the  socio-economic views 
~ t a t e d  on page t h i r t y - n a e  of t h e  report,  another conclu- 
sion was dram.  Since there  i s  no proof or  indication tha t  
the majori ty of t h e  American people a re  s t r iv ing  for  aes thet ic  
beauty, i t  Was thought t h a t  t h i s  lack of desi re  on the part 
of many c i t i z e n s  may be a hindrance t o  the  Talent Education 
movement i n  t h e  United S ta tes .  
F ina l ly ,  i n  connection with the  finding t h a t  s t r ing  
playing is  of ten  considered a "feminine pursuit,n i t  was 
generally concluded t h a t  if Talent  Education i s  t o  succeed 
i n  the  United S t a t e s  i n  a day of emphasis upon physical 
f i t n e s s  councils ,  pop a r t ,  gu i t a r  strumming hobbyists, 
s c i e n t l f l c  advancement, i n t e l l e c t u a l  gain, and the  revolu- 
tionized school systmes, it w i l l  be necessary t h a t  there be 
the evolution o f  a new respect  f o r  the  a r t s ,  for  the  
orchest ra l  ensemble, and especia l ly  f o r  the  s t r i n g  player. 
In  r e spec t  t o  t h e  relations hi?^ between the  Suzuki 
philosophies and the  given psychological principles of 
bssic  s k i l l  ten chin^, fu r the r  conclusions were drawn. Con- 
c e r n i n ~  t h e  e a r l y  a ~ e  a t which Suzukl suggests s t a r t i ng  the 
t ra ining of a c ~ l d  i n a musical s k i l l  i n  rea l t ion  t o  the  
Princinle t h a t  lenrning i s  conditioned by the  maturation 
of the  l ea rne r ,  t h e  w r i t e r  f e l t  thn t  t he  older the  child 
1s when he ber ins ,  t he  more problems he must overcome 
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quickly s ince  he has  not  groan UP o r  come through the  
maturation processes  w i t h  t h e  proper t ra in ing  fo r  ear 
development and f o r  muscular control  which f a c i l i t a t e s  the  
technique. Fur ther ,  it W a s  concluded t h a t  s ince Sunfiil 
ideas a r e  not  d i r e c t l y  o p ~ o s e d  t o  t he  educational ideas 
of teaching b a s i c  s k i l l s  i n  America, t h e  adoption of Tal- 
ent Education would be l o g i c a l  and successful since there 
would need be no major change of pr inciyles  and ideas 
which a r e  considered today t o  be important, valid,  and 
necessary. 
Concerning t h e  appl ica t ion of Talent Education to  
various a r eas  of l ea rn ing ,  o ther  conclusions were also 
made. I n  connection wi th  t h e  area  of music, it w a s  
thoaebt t h a t  w i th  some minor a d a ~ t a t i o n s ,  ce r ta in  a s ~ e c t s  
of Vr. S u m k i t s  teaehiqp ~ h i l o s o o h y  could be applied to 
the teachinp, of almost any musical instrument. For 
instance, whilp t h e  anp l ica t ion  of the  Suzdki teaching 
method t o  brass instruments with t he  exception of the 
tromb~ne mlaht be very f ea s ib l e ,  it was thought t h z t  the  
applicat ion of t h e  method t o  t h e  teaching of woodwind 
instruments would t echn ica l ly  be Nndered i n  t h a t  i n s t r u -  
ments such a s  t h e  f l u t e  and c l a r i n e t  can not be made small 
enoll~h t o  s u i t  t h e  hands of  a small child. Further, i n  
the area of o t h e r  R C R C ~ ~ ~ C  subjects ,  it was concludd 
tha t  a  rea at d e ~ l  of research  must y e t  be done. Also, i n  
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connection with Mr. Cli f ford  Cook' s statement that  the only 
real l i m i t a t i o n s  l i e  i n  the  imagination and ingenuity of 
the teachers,  t h e  w r i t e r  f e l t  t ha t  the  l imitat ions on the 
p a r t  of t h e  s tudents  must be considered a s   ell. 
I n  regard  t o  Suzuki 's philosophies and theories, 
it was concluded t h a t  he holds well defined and logical  
ideas which f u l l y  support h i s  methods of teaching children 
music. 
S ince  it was found t h a t  the Suzuki method has been 
quite successful  a s  it has been employed i n  a few instances 
in the  United S t a t e s  as wel l  a s  in  Japan, the  writer con- 
cluded t h a t  t h e  pu r su i t  of fur ther  employment would be 
benef ic ia l  t o  t h e  s t r i n g  teaching program in  the United 
States. Also, s ince  i t  w a s  found tha t  the  Suzuki method has 
been met l a r g e l y  with enthusiasm i n  the  places it has been 
employed i n  t h e  United S t a t e s ,  it was concluded that  the 
people on t h e  whole may be very receptive t o  a Talent 
Education proRrnm. 
Thus, even though meny opposing ideas were expressed 
in regard t o  t h e  success of Talent  Education, the m i t e r  
concluded t h a t  the  pu r su i t  of the  development @f e Talent 
Education proprP,m i n  t h e  United S ta t e s  with the mzkin!? of 
" few minor edaptat ions ,  would prove most 'beneficiel t o  
American music, music educatj.cn, end education i n  general* 
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